
• 1 in 5 students at DU have accommodations for a documented 

disability

• Many college students do not disclose having a disability to their 

school

• Internal surveys indicated delivering accommodations were a 

pain point

• Faculty had misconceptions of what it means to be 

neurodivergent

• Donor family wanted to “change hearts and minds”

Background and Program

115 faculty and administrators have participated in the institute across 6 sessions.

All reported increases in knowledge and a better understanding of the needs of neurodivergent students.

Impact Recommendations

✓ Create partnerships with allied offices

✓ Strategic outreach through working with academic leaders to                

identify participants

✓ Utilize local faculty experts on neurodiversity and UDL

✓ Require deliverables including continued work and     

department engagement

✓ Provide stipend

✓ Public support from academic leaders

✓ Create feedback loops through ongoing involvement  

✓ Attend the Provost Conference on November 1st, which is      

focused on UDL

✓ Build momentum in your department by attending the NDI as     

a group and identifying past participants

Towards Sustainable Change

Jasmine Yap and Leslie D. Cramblet Alvarez

Office of Teaching and Learning – jasmine.yap@du.edu; leslie.alvarez@du.edu

Elevating Neurodiversity and UDL at DU through the Neurodiversity Institute

A two-day institute was developed in partnership among the 

Learning Effectiveness Program, Office of the Vice Provost for 

Faculty Affairs, and the Office of Teaching and Learning.
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1 - strongly disagree; 5 - strongly agree

Survey Responses 3 Months Post-institute (n=60)

The course was my first exposure to 

Universal Design. I had never before 

considered how course re-design 

can, at the same time, benefit 

neurodiverse students and 

neurotypical students. Also, that 

from the professor’s perspective, 

lower the burden of making special 

accommodations. If the point of 

teaching is to educate rather than 

gate-keep, the UDL principles 

clearly serve that goal.

-Biology Faculty Participant

Deliverable Example

Reflective 
Growth

• Additional readings
• Course review with UDL expert
• Changes to course design & syllabus

Department 
Engagement

• Convene a department working group
• Discussions with colleagues
• Sharing professional development 

opportunities
• Creating learning circles
• Bringing speakers to department meetings

Strategic Change • Creating department policy
• Graduate student training
• Developing in-house workshops
• Including UDL in course proposals
• Adding inclusivity and accessibility to 

program mission

Resources
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